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When it comes to challenging vacation schedules, CAA Travel is a real teacher’s pet.

Call CAA Travel to book your exclusive tour today!

Winnipeg 204 262.6000  Brandon 204 571.4100  Altona 204 324.8474 

Vacations that fit between the bells 

Let CAA Travel find the right vacation plan that fits your fixed school holiday schedule.  
From Christmas, spring break, to summer, our travel experts can provide customized trips for:

•	Sun	all	inclusive	 
(Mexico, Dominican Republic, Jamaica)

•	Cruises
•	Family	Vacations

•	Packages	to	Walt	Disney	World,	Disneyland
•	Disney	Tickets	
•	Europe
•	Hawaii

Plus,	we	offer	Exclusive	group	departures	or	you	create	your	own	group.

Don’t	forget	to	buy	travel	insurance!	Whether	it’s	an	extravagant	or	a	modest	vacation,	 
travel insurance protects your health and more. Talk to a CAA travel agent about our options. 

And if you’re a CAA Member you will receive exclusive CAA Travel Rewards!  
Pick up your copy today!
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ill 18 has passed, and received Royal Assent. It’s taken an exhausting 
road that began, by some metrics, on December 4, 2012, with the in-
troduction of the Bill in the Legislature by Education Minister Nancy 
Allan. In reality, it’s a road that stretches back to times out of mind, 
when the strong abused the weak, and fear ruled over reason. A cyn-

ic—or maybe just a realist—would be quick to point out that times really haven’t 
changed that much. 

Something like 250 presenters spoke passionately for and against the Bill at 
the legislative committee hearings, and all affirmed their belief that bullying was 
wrong, that children needed protection, and that schools had a vital role to play in 
this. Not everyone agreed on the best way to do that, of course. 

Much scripture was quoted. Heartfelt renditions of O Canada were heard. 
Numerous iterations of “love the sinner, hate the sin” were proffered. Surreal fol-
lowed close on the heels of bizarre.

Legislative committee hearings are usually 10 different kinds of tedium. These 
hearings were as well, but interspersed with white knuckles gripping podiums, with 
bodies wracked with tension and tears, with vivid memories of friends lost to beat-
ings and suicide, with the contributions of scholars, and with the sheer grit of those 
who refused to give up. Now, funnily enough, those survivors set their hearts and 
their jaw in defense of those still too young, or too weak, to defend themselves.

Social justice advocates are sometimes derided as pie-in-the-sky people—all 
about the rainbows, but too dumb to open an umbrella when it rains. To be fair, 
I’ve met a few of those: self-important do-gooders, country club lunch folk. They 
typically mean well, sometimes do good, and just as often do harm.

And then… there are those who stood in the fire, and somehow got out alive. 
The counsellor who kept the suicide note he never needed because a teacher stood 
up for him and became his last hope. The research assistant on bullying issues who 
ultimately left high school for over a year before being able to return, fighting 
anxiety attacks at every turn. The high school student who was told no to a GSA… 
and went over their heads. (Yeah, Evan, I mean you.) Activists are often born in 
the crucible.

Bill 18 isn't perfect—but it’s a damn good place to start. School divisions and 
government will now need to create diversity policies and regulations to back up 
that law with good support and guidance in order to make its stated goals a lived 
reality. The work, in most respects, is just beginning.

No one in the public school system has any business retreating into the cowardly 
folds of “that’s just the way it is.” It’s long past time to work toward, “that’s just the 
way it was.”

PAUL OLSON
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INSIDE MTS

KEN PEARCE, GENERAL SECRETARY

Poetry In Voice is a recitation contest for 
Canadian high schools. Students memorize 
poems and compete for $75,000 in travel, 
awards, and school stipends. 

With our free anthologies, lesson plans, 
and videos, you can bring poetry to life 
with your students.

Sign up your school for the  
2014 competition!

poetryinvoice.com
lesvoixdelapoesie.com

We speak Poe, Dickinson,  
and Ondaatje

Peirce Dickson from St. John’S-
ravenScourt School, Winnipeg, mB, 

reciteS “i am the people, the moB” 
By carl sanDburg

Important information 
A few months ago I told you about the 

implementation of our new software ap-
plications and the pursuit of more online 
services to members. I am pleased to tell 
you that, after many months, the members’ 
area of the website has been revamped with 
software that makes it easier for us to con-
nect with you.

This process will continue over the next 
few weeks and will evolve with some mate-
rial moving from the main Society website 
to the members’ area. You should sign in 
and view your profile as a starting point and 
make any necessary changes.

Why are such changes important to you 
and to the Society?

Here is some background:

The MyProfile site, accessed from the 
home page of www.mbteach.org, has been 
totally reworked and all members must now  
register in the new system.

A number of new features as well as the 
ones that were available in the past are in-
cluded on the site:

New features include:
•	Event registration; a list of MTS events, 

online payment and other elements.
•	Member log-in using membership card 

numbers rather than email.
•	 Instant updates in the MTS system when 

changes are made to contact information.
•	The posting of information for members 

from MTS staff.
Continuing features include:
•	Signing up for an electronic version of 

The Manitoba Teacher.

•	The ability for MTS and ÉFM representa-
tives to update school information.

•	The ability for association executives to 
update association information.

To register, members need only:
•	Enter the site from the MTS home page.
•	Enter first and last name.
•	Create a password.
•	And, either:

-	 Enter membership number (prefer-
able), or

-	 Enter a complete mailing address and 
the system will attempt to match with 
MTS records.

Once you have registered your member-
ship number, this will be your username to 
enter the system.

If you have any questions call Jennifer 
Nasse at Information Management at  
204-837-4666 ext. 273.
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GET SMART
...about electricity 

to increase brainpower !

FREE admission and parking
Walk-ins welcome or
book a guided tour
Open Mon to Thurs 1 - 4 pm
Call 204-360-7905 for details 
or visit hydro.mb.ca/museum
680 Harrow Street, Winnipeg MB

at www.beyondimages.ca

self-esteem 
project

MORE than half of children report being involved in
appearance based bullying. Be part of the solution.

A positive body-image can lead to better self-esteem, emotional stability, happiness and confidence in children.

Beyond Images helps students understand how and why media 
messages are constructed – and then learn to make their own.
Beyond Images explores current concepts of what it means to ‘fit in’.

Join us on this journey of self-discovery and build understanding and 
resilience towards negative messaging in students and in the schoolyard.
Beyond Images meets students where they’re at and takes them further.

TEACHER ADVANTAGES: a comprehensive media
literacy curriculum written by teachers that includes:
• Lesson objectives
• Lesson plans and contemporary mixed media examples
• Student worksheets
• Evaluation rubrics
• Curriculum outcomes matched for all provinces
• Free!

Developed by the National Eating Disorder Information Centre (www.nedic.ca)
Beyond Images is generously supported by the Dove Self-Esteem Project

GRADES

4–8
LESSONS

20+
$0

at www.beyondimages.ca

Nedic BI Ad - MB Teacher_Layout 1  13-09-05  2:03 PM  Page 1
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“I gave him my couch and I fed him and 
took care of him for a few days.”

The woman had no inkling the boy—ac-
tually a 19 year old who wasn’t homeless at 
all—was under a court order not to have 
contact with children under 18. She found 
that out after police arrested him in a hotel 
room with her daughter several days after 
the girl went missing this summer. 

The agony of worrying her child’s name 
would be added to the list of missing and 
murdered women in Manitoba was re-
placed by another torment; wondering if 
the girl is among hundreds of kids lured 
into the sex trade each year.

“All I can do is just hope and pray that she 
wasn’t a victim of that.”

Typically, victims don’t disclose sexual 
exploitation. Sometimes they fear reprisals, 
but often they don’t even think they are vic-
tims. They’ve been groomed to believe their 
exploiters are their friends, and that their 
parents and police can’t be trusted. 

It’s what makes the crime so insidious, and 
difficult to prosecute when arrests are made.

“People who are in this sort of realm of 
our society seek out kids who are most 
vulnerable,” Winnipeg Police Sgt. Gene 
Bowers says. “And they’re good at it. They 
even groom parents at times. Sometimes 
in these types of situations they’ll groom 

STORIES BY PAT ST. GERMAIN

 Winnipeg mother didn’t think she 
had much to worry about when 

her 12-year-old daughter went 
to free evening youth swims at 

the Cindy Klassen Recreation 
Complex pool.

When a 14-year-old homeless boy who’d 
befriended her daughter at the pool started 
hanging around her house, she was OK 
with that, too. She felt sorry for the kid. 

“I’m a soft-hearted person. I know what 
it’s like to be on the street and to not have 
a home or anyone there to go home to, so 
I turned around and I let this boy sleep in 
my house,” the woman says.

HUMAN TRAFFICKING  
HAPPENS HERE

Photos by Karen Allen

DARKNESS  
FALLS
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the parents before they groom the child. So people 
should have their radar on.”

Bowers says some predators offer to pay for a free 
trip to another city and then put kids and women to 
work in the escort business. It’s an old problem with 
a new name: Human trafficking. 

“It is here. It’s happening all across our country, 
and in fact there are different groups that actually 
move these people across to different cities, kind of a 
little route they do.”

Kids who have a history with Child and Family 
Services, Aboriginal girls and women, home-
less youth and runaways are high-risk groups, but 
Bowers says predators don’t discriminate.

“Different kids from everywhere are vulnerable to 
people exploiting them, and there have been cases 
here in Winnipeg from all sectors of society.”

A new boyfriend might woo a girl on social me-
dia, at a shopping mall or other teen hangout and 
convince her she’s loved and needed before he puts 
her on the street. But the groomer is often an older 
female who appears safe. 

s a school principal, Nancy Dyck did everything in her power to 
keep kids safe, but she really had only one weapon in her arse-
nal—monitoring attendance. 
Dyck, principal at Norquay School until June 2013, became hy-
per-vigilant after she checked on missing kids and uncovered 

a drug and prostitution ring at a junior high school where she was vice-
principal about eight years ago.
She says the province would look on a 90 per cent attendance rate at 
Norquay School as a fine thing. But in a school of 200 students, that 
means 20 kids are missing, and that’s the number to focus on.
“I can tell you for almost certain 10 of those 20 are the same 10 kids who 
are not at school consistently every day. And that establishes a pattern in 
elementary school, and it’s true across most of the city,” she says.
“It’s the kids who aren’t there consistently. They don’t attach to school, 
they fall by the wayside.” 
Winnipeg Police Service missing persons unit Det.-Sgt. Shauna Neufeld 
and counter-exploitation unit Sgt. Gene Bowers say there are red flags 
that should prompt educators to ask questions:
•	Kids who’ve never had a cellphone suddenly have a new one.
•	 They have new clothes and other material goods their parents  

didn’t provide.
•	 Increased drug use.
•	 Talk of taking a trip for which someone else is paying.
•	 Someone new is picking them up after school.
•	Changes in behaviour and speaking patterns.
•	Hanging out with new friends.
•	 Skipping school. 
“Ultimately they’re not going to be at school,” Bowers says. “They’re going 
to be so controlled they won’t be coming to school.” 
He says educators should talk to parents or guardians to find out why kids 
aren’t in school, and send a truant officer to check on kids before they call 
police or other agencies.
When Dyck had three kids missing from school for weeks at a time, she 
called their parents, wrote letters, sent a truant officer and finally called 
Child and Family Services.
“CFS basically said, ‘Well we really don’t do anything for absenteeism,’ ” 
she says. “The government has legislated this and I’ve done everything 
in my power to draw attention to the fact that these three very young 
children are not consistently and regularly attending school, which they’re 
legally required to do.”
As a last resort, Dyck had her vice-principal call Social Assistance.
“And the welfare person I guess cut them off,” she says. “Well guess what? 
The very next day the kids ended up at school. They’re disheveled; they’re 
not well cared for, they’re very vague about what they’ve been doing and 
where they’re going and all the rest of it. And it’s just bizarre.”
Dyck says lowering mandatory entry to age 5 would go a long way to 
helping kids—and their parents—attach to school. And she believes parents 
who aren’t happy with a school should have the option of transferring 
their child. 
The bottom line is, the province has to do more to make sure kids are safe, 
and that means making sure they’re at school.
“I don’t care what way you put it, unless there’s an extreme medical condi-
tion or a kid is legitimately being home schooled, if a child isn’t in school 
regularly and consistently there’s a problem.
“They’re being exploited in some way. They’re going to fall into some trou-
ble—it’s a guaranteed thing. I’ve seen it happen over and over and over.”

EMPTY DESKS 
SPARKED ALERT
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That was the case when Nancy Dyck dis-
covered a “massive” drug and prostitution 
network as vice-principal at a West End 
Winnipeg junior high school about eight 
years ago. 

“It was a woman who had six kids of her 
own. She... got the kids to babysit and do 
things, and then she would do their hair 
and befriend them and act like the cool 
older sister,” Dyck says.

“She was sort of the front for the pimp 
and the drug dealers.”

One girl told Dyck she’d started smoking 
pot and then tried crack cocaine. The first 
few times it was free, but then she had to 
pay for it. The dealers threatened to beat her 
up if she didn’t earn the money, so another 
girl took her out and showed her the ropes.

“It started with $40 blowjobs… and fi-
nally she basically sold herself for $150,” 
Dyck says. 

“She quickly found herself pregnant. 
Then she had an abortion, then she got an 

infection, then she got really sick and it was 
just downhill from there.”

The case might never have come to light 
if Dyck hadn’t been tracking attendance 
and noticed that a group of girls who 
should have started Grade 8 in September 
didn’t show up for school. She sent a truant 
officer to one girl’s home and got word that 
the child’s mother wanted to see her. 

“The mom just said, ‘I can’t get her to 
come home, she’s on the streets.’ And I 
thought she meant she was horsing around 
with friends and staying out late and not 
wanting to get up in the morning and 
come to school. And then the mom said, 
‘No, she’s hooking, she’s a prostitute.’ And 
I couldn’t believe it.”

The 14-year-old girl was high when her 
mother brought her to school to talk to 
Dyck, but she gave her the names of other 
kids, and Dyck started connecting the dots 
in her attendance books.

“Before you knew it I think I had eight 
or 10 kids who admitted that’s what was 
going on. It was awful—I didn’t know 
what to do. I told the parents or guardians, 
and I kept thinking, ‘Somebody’s got to 
stop this somehow, how do we do this?’ So 
I ended up phoning the police non-emer-
gency line.”

One of the girls had been with Tracia 
Owen the night she hanged herself in a 
derelict West End garage in August 2005. 
Owen, 14, had been in and out of CFS 
care her entire life. The day before she died, 
she and her friend engaged in prostitution 
and spent their earnings on crack cocaine.

In 2008, after an inquest heard some 400 
kids ages 11–17 are exploited in Winnipeg’s 
sex trade each year, the province launched 
Tracia’s Trust, a sexual exploitation strategy 
involving more than a dozen organizations 
whose services cut a wide swath, from edu-
cation and prevention programs to sup-
ports that help victims reclaim their lives. 
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CFS, Winnipeg Police Service, RCMP and other agencies coordinate 
StreetReach programs in Winnipeg and Thompson to track at-risk kids, 
return runaways to their homes and target adults who take them to 
drug and prostitution houses.

And Crown attorneys in the child exploitation unit coordinate their 
efforts with Tracia’s Trust partners and share information with other 
jurisdictions across the country.

Jennifer Mann, a unit supervisor and one of two Crown attorneys 
designated to prosecute human trafficking cases, says only one charge 
has been laid in Manitoba since Canada’s Criminal Code was amended 
in 2010 to make trafficking in children a new offence. And that charge 
was stayed.

“Those kinds of cases are very difficult to even get to the charges stage 
because they’re reliant heavily on evidence from the victims, who often 
are not really in a position to be able to assist,” Mann says.

“Given their personal circumstances, given fear of reprisal… it’s very 
difficult for them to even come forward to the police.”

Christy Dzikowicz, director of MissingKids.ca at the Canadian 
Centre for Child Protection, says the courts may rely too heavily on 
victims to bring offenders to justice. 

“The reality is we have rules about how adults interact with kids and 
so we need to stand behind those rules and not expect the kids to be the 
ones championing it.”

There have been many successful prosecutions for charges such as liv-
ing off the avails of prostitution and sexual interference with children 
under 16, who can’t legally consent to having sex with an adult. 

Manitoba’s Child Sexual Exploitation and Human Trafficking Act, in 
effect since April 2012, allows a parent or guardian to get a protection 
order forbidding predators to have any contact with a child, and Mann 
says it’s been quite effective.

“Once you get a protection order, we don’t need the victim to be say-
ing, ‘I was with him.’ As long as someone witnesses them together, then 
we can lay the breach of protection order charge,” she says.

“It’s actually quite an interesting new development in the law and 
something that we’re already using. I know we’ve had a few cases… I 
don’t think any of them have gone to trial but we’ve had some guilty 
pleas, so I call those successful prosecutions.”

The Internet has made it easier for predators—pimps and pedo-
philes—to target kids of both genders on social media. Young girls are 
often advertised on websites like Backpage.com and Craigslist as be-
ing under 18—or barely 18—and Bowers says there are websites where 
johns share tips on how and where to find specific services. 

But electronic evidence trails can also help make Internet pornogra-
phy and sexual exploitation cases easier to prosecute. 

Abusers are so subtle that kids don’t realize they’re being groomed and 
manipulated, but when police perform a computer forensic analysis, they 
may find proof of luring in chat histories and text or email messages.

“Determining who it is on the other side of the computer can be a 
challenge, but once we can identify the person, then the case is usually 
pretty strong,” Mann says.

That’s small comfort to the West End mom. Her 12-year-old daugh-
ter was non-communicative in the weeks after police brought her home, 
and she can only wait to find out what the investigation turns up.

In the case Nancy Dyck exposed, the woman who groomed the girls 
was arrested and lost custody of her own children. But Dyck says that 
woman was a victim too, and she probably lived in fear of the men who 
put her up to it.

“No men ever went to jail,” she says. “Not perpetrators, not pimps, 
not drug dealers, not any of them.” 

BE ALERT,  
MAKE A CALL 
SAVE A KID

ohns, pedophiles, perverts—call them what you will, 
men who have sex with kids drive demand for vic-
tims.  And you know at least one of those men, says 
Christy Dzikowicz, director of MissingKids.ca at the 
Canadian Centre for Child Protection.

“We would argue that on the offender side—guaranteed—it 
crosses our path whether we know it or not,” Dzikowicz says.
Adults need to be aware that kids in the sex trade are 
no different from any other victim of sexual abuse. They 
have to speak up to let johns know their behaviour won’t 
be tolerated. And they have to get involved when they 
see something suspicious. 
Last spring, a passerby called police when he saw a man 
putting up posters near Grant Park High School to re-
cruit models and actors. But not all cases are so obvi-
ous. Adults have to butt in whether it’s a shady character 
hanging around a playground, or a child in the company 
of an adult who doesn’t seem quite right.
“We really have shied away from getting involved in any-
thing. I feel bad for people who’ve witnessed something 
and then they kind of feel sick about it,” Dzikowicz says.
“Why not make the call and just say, ‘Can you check on 
this kid’s well-being? I don’t know if she should be there.’ 
You don’t have to make a judgment call because the po-
lice and the child protection workers and those types of 
people, that’s what they’re there to do.”
The centre has a program called Kids in the Know, which 
is available in all school divisions to give kids tools to 
protect themselves. It’s aimed at teaching kids the differ-
ence between friendship and control, and lets them know 
what behaviour is acceptable in adults. 
“That type of primary prevention is something that 
needs to be woven into their education right from the 
time they’re little all the way up,” she says.
Winnipeg Police Sgt. Gene Bowers says Sweden invested 
$10 million on teaching kids in elementary school to re-
spect women and not view them as sex objects, and he 
agrees that type of education needs to start early.
“This whole exploitation thing is about changing atti-
tudes. I liken it to domestic violence (and) drinking and 
driving,” he says. ”We view them in a far different light 
today, and more seriously than we did in the past.”
In some cases, groups of men talk about hiring a prosti-
tute as if it’s a lark. They may think women enjoy the sex 
trade, but often they’re being exploited by a drug dealer. 
Bowers says men have to tell other men it’s wrong, and 
we all have to understand that prostitution is not a vic-
timless crime.
“It’s not OK to exploit kids and women and males. It’s 
just not OK. And I think once we get that shift, and if 
there was education at a young age, that message would 
transfer into how we think as a society.”
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Brian Pallister
MLA for Fort Whyte
P: (204) 489-0828

E: info@brianpallister.com

Stu Briese
MLA for Agassiz
P: (204) 476-3736

E: stubriese@mymts.net

Cliff Cullen
MLA for Spruce Woods

P: 1 (800) 702-1241
E: cliff.cullen@leg.gov.mb.ca

Ralph R. Eichler
MLA for Lakeside
P: (204) 467-9482

E: mlalakeside@mymts.net

Myrna Driedger
MLA for Charleswood

P: (204) 885-0594
E: myrnadriedger@shaw.ca

Wayne Ewasko
MLA for Lac du Bonnet

P: (204) 268-3282
E: wayne@wayneewasko.com

Heather Stefanson
MLA for Tuxedo
P: (204) 487-0013

E: heather.stefanson@mymts.net

Bonnie Mitchelson
MLA for River East
P: (204) 334-7866

E: bonniemitchelson@mts.net

Cliff Graydon
MLA for Emerson
P: (204) 324-9901

E: graydonc@mymts.net

Reg Helwer
MLA for Brandon West

P: (204) 728-2410
E: reghelwer@wcgwave.ca

Leanne Rowat
MLA for Riding Mountain

P: (204) 867-2297
E: ridingmountainmla@hotmail.ca

Cameron Friesen
MLA for Morden–Winkler

P: (204) 822-1088
E: info@cameronfriesen.ca 

Larry Maguire
MLA for Arthur-Virden

P: (204) 748-6443
E: larry.maguire@leg.gov.mb.ca

Ron Schuler
MLA for St. Paul
P: (204) 945-4321

E: Ron@RonSchuler.com

Blaine Pedersen
MLA for Midland
P: (204) 745-2203

E: midlandmla@mymts.net

Dennis Smook
MLA for La Verendrye

P: (204) 424-5406
E: dennis.smook@leg.gov.mb.ca

Kelvin Goertzen
MLA for Steinbach
P: (204) 326-5763

E: stbchmla@mts.net

Ian Wishart
MLA for Portage la Prairie

P: (204) 857-9267
E: ptgemla@mymts.net
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s a wave of technology begins wash-
ing over schools in Manitoba, 
early comments have focused on 
some successes.

But, it is early and those who 
have become the early adopters have some 
advice for colleagues to avoid drowning in 
the digital tide.

In Winnipeg, the St. James Assiniboia 
School Division has just begun a program to 
equip students in Grades 6 to 8 with iPads.

In Louis Riel, a project called the one-
to-one device initiative—in which students 
at Dakota Collegiate were expected to have 
laptops—has been underway for a couple 
of years.

In the September issue of The Manitoba 
Teacher, school authorities expressed satis-
faction with how the introduction of the 
technologies has worked so far. 

But, Frank Restall, president of the Louis 
Riel Teachers’ Association (LRTA), says there 
are many aspects involving the introduction 
of technology that teachers and principals 
facing new technology should be aware of to 
help in the utilization of any program.

As with most initiatives, implementation 
is not quite as smooth as silk on glass.

“Teachers involved in the Dakota project 
have been working very, very hard to im-
plement this,” he says. “The demonstrable 
successes of this program are directly re-
lated to teachers investing a great deal of 
time and effort.

“The association is hopeful that, just like 
a lesson in a classroom, there is reflection, 
evaluation and a review, including teacher 
input, of the process to ensure elimination 
of problems in the future and recognition 
of the enormous investment of time, and 
associated stress, by teachers.”

Stress, created by the additional workload 
that comes with a new initiative, is one of 
the top concerns teachers should keep in 
mind when they’re being asked to imple-
ment a technology project, says Restall, 
whose comments are supported by numer-
ous studies.

There can be a cascading effect if proj-
ects are not introduced properly in the first 
place. For example, a lack of training leads 
to an increased workload; more work leads 
to more stress for teachers. And all that 
could be avoided by involvement of teach-
ers in the early stages.

“Our association believes this was an-
swered very clearly in our wellness study 
where one of the recommendations was that 
all new initiatives should arise as a result of 
a comprehensive strategic planning process 
involving all stakeholders,” Restall says.

As with most endeavours, the advice of 
the people who will be most directly in-
volved can be crucial.

In the U.S., the SouthEast Initiatives 
Regional Technology in Education 
Consortium (SEIR*TEC), a group of orga-
nizations dedicated to bringing technology 
into schools also promotes early involvement.

“As we have been helping schools imple-
ment their plans, we have noticed that there 
tend to be three areas of weakness. The first 
is a tendency for one individual or a few 
people to write the plan, a practice that flies 
in the face of the notion of stakeholder buy-
in and community involvement.”

Kelly Walsh, chief information officer and 
an adjunct faculty member at the College of 
Westchester in White Plains, New York, has 
written that one of the key factors in suc-
cessful technology programs in schools is to 
involve faculty from the outset.

“This sort of thing is too often overlooked, 
especially if there is a rush, or if implement-

ers are too busy with conflicting priorities 
it can be pretty easy to assume that faculty’s 
perspective is already understood based on 
current use of existing tools. But that can 
be a mistake.”

Walsh, also the founder of 
EmergingEdTech.com, says involvement of 
staff can then make training easier.

And that, too, is another notation on 
Restall’s list.

“For implementation of technological 
initiatives, there must be appropriate pro-
fessional development—dedicated and 
suitable amounts of time for training,” he 
says. “There have to be generous opportu-
nities to collaborate without increasing the 
demands on teachers.”

Proper training for teachers involved is 
a universally-recognized necessity if not a 
practice in some schools.

A study at Tarbiat Moallem University 
in Iran found that “one problem that has 
come to light as a result of this increased 
technology in schools is the lack of prepa-
ration teachers have in terms of computer 
knowledge, literacy and expertise.”

A study in New Zealand found that three 
years after implementation of technology, 
teachers felt they should have received more 
training beforehand and more training 
afterwards.

SEIR*TEC goes further in analyzing 
teacher training for technology, criticizing 
some train-the-trainer models and emphasiz-
ing that teachers need time to train properly.

“The training-of-trainers model for pro-
fessional development might just be the 
most misunderstood or misrepresented 
model in education,” it said in a report on 
lessons learned in schools. “Quite often it is 
interpreted as one or two people delivering 
a workshop in which the participants are 

BY GEORGE STEPHENSON

SURFING 
THE DIGITAL WAVE
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supposed to acquire the content knowledge 
and training skills needed for conducting 
turn-around training. 

“Unfortunately, this seldom works because:
•	 the content is too complex to be mastered 

in a one-shot workshop and there is no 
follow-up accommodation for the would-
be trainers to become proficient,

•	 there is no support for turn-around train-
ing, or

•	 the would-be trainers are inexperienced 
trainers. For the model to work, all three 
barriers must be overcome.”
The SEIR*TEC report also points out 

that training must be more than learning 
what buttons do what on an iPad or how a 
piece of software works.

“In short, teachers have a difficult time 
applying technology skills in the classroom 
unless there is a direct linkage with the cur-
riculum, teaching strategies, or improve-
ments in achievement.”

All the studies say that there must be ad-
equate resources for implementation to be 
accomplished successfully.

Restall agrees.
“LRTA members identified the number 

one cause of stress was too much work and 
not enough time.”

SEIR*TEC says many problems can be 
overcome early if there is proper leadership 
at both the regional and school level.

“Leadership is the single most important 
factor affecting the successful integration of 
technology,” it says. “In addition to model-
ing the use of technology, supportive school 
principals highlight the efforts of teachers 
who attempt to use technology to improve 
teaching and learning. Effective leaders also 
attend professional development sessions 
with their teaching staff.”

It also says that it should be recognized 
that programs may develop quite slowly 
and that new initiatives should wait.

“Faculty who are bombarded with new 
initiatives to be implemented each month 
quickly become overwhelmed and resentful.”

Restall says that can be extended beyond 
just technological initiatives.

“The introduction and implementation 
of programs has to take into account other 
initiatives that are being introduced or that 
arise,” he says, pointing out that at Dakota 
during implementation of the technology 
program teachers were also dealing with the 
new provincial report cards, new record-keep-
ing for student attendance and local changes 
to grading and report card procedures.

“LRTA members have identified too 
many new initiatives as a substantial stress 
factor,” he says.

Another commitment that would ease 
pressure on teachers, Restall says, is the 
ability to speak freely about the project.

“There has to be a genuine, open-ended, 
non-threatening method for feedback,” he 
says. “Teachers must have the opportunity 
to speak freely about the details of imple-
menting a program and implementation 
must be flexible to take into account un-
foreseen problems.”

Kelly Walsh outlines that as a key ingredi-
ent to success, as well.

He says a common problem in imple-
mentation is the discovery that there have 
been, for example, miscalculations about 
the ability of some hardware—from net-
works to Wi-Fi routers—to handle the de-
mands of the tasks.

It happens in almost every project. When 
Los Angeles school teachers gathered last 
month for training in advance of all that 

city’s students getting iPads, the training 
was delayed three hours because trainers 
couldn’t get the wireless Internet working.

The SEIR*TEC report says that all 
schools should have easy access to profes-
sionals with expertise in both technology 
and pedagogy to help teachers overcome 
problems that arise.

“Our experiences in the field confirm the 
notion that teachers need on-site and on-
demand technical assistance with both the 
technology and the integration of technol-
ogy into teaching and learning.

“Finding professionals who have ex-
pertise in both areas is difficult, and few 
schools have professionals with both. Many 
districts hire curriculum specialists and 
technology specialists and hope they work 
together. Sometimes they do; sometimes 
they don’t.”

Restall says all the ideas learned from 
those who have gone through the process of 
integrating technology should be acknowl-
edged and heard.

Teachers are not opposed to technology 
and are more than willing to use any tools 
that help kids learn in the classroom.

“Teachers always have and always will do 
amazing, innovative activities and initia-
tives in their classrooms,” he says. “They are 
not opposed to technology as a goal or a 
destination. What is of concern is the jour-
ney, the manner in which we implement 
technology.

“We have to support teachers with ap-
propriate training and professional devel-
opment and ensure that implementation 
does not increase workplace stress and, 
conversely, impact on our regular class-
room teaching.”

	 Insufficient budget

	 Failure to secure senior 
administrator or executive-level 
buy-in

	 Not having a sponsor

	 Inadequate training

	 Insufficient technical testing  
and validation

A DIGITAL DOZEN  
12 common education technology implementation problems 

	 Failing to involve faculty  
from the outset

	 Forgetting to consider the 
student’s perspective

	 Relevancy (will the intended 
audience want to use it?)

	 Not planning for adequate 
support

	 Failure to incorporate training 
into on-boarding for new staff 
and students

	 Forgetting risk assessment

	 Limited or no long-term planning

— By Kelly Walsh,  
EmergingEdTech.com
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“There has to be a genuine, open-ended, non-threatening method for feedback.”
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BY SHERRY KANIUGA

he topic in teacher Mike 
Mann’s Grade 1 class at 
Elwick Community School 
was “families.” They were 
talking about the different 

types of families and what they looked like, 
including single parent families, blended 
families and the like. The students had 
been asked to bring in photos or draw pic-
tures of their own families. 

When Mann showed a photo of himself 
and his male partner hugging, the kids 
gasped. He asked them what it was about 
the photo that surprised them. 

“Mr. Mann! You had blond hair!” they 
exclaimed. 

It’s this kind of reaction—or lack there-
of—that the Seven Oaks School Division 
has been working to encourage in its stu-
dents and staff regarding people who 
identify as LGBTTQ (Lesbian, Gay, Bi-
sexual, Transgender, Two-spirit, Queer, and 
Questioning). Three years ago, staff in the 
division began putting together its Safer 

SEVEN OAKS MAKES SCHOOLS SAFER FOR LGBTTQ YOUTH

“Bring Wildlife into Your Classroom”

Our experienced educators will bring live birds of prey,
and other unique tools to get your students excited
about wildlife! Special appearances by our non-releasable 
wildlife ambassadors make each learning session a
one-of-a-kind experience! 

What can you expect from a wildlife ambassador visit?

For full details on our programs please contact
our education program coordinator
(204)802-9133          education@wildlifehaven.ca
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Schools Network and developing a divi-
sional policy to protect students and staff. 

It all started when superintendent Brian 
O’Leary issued a challenge to all staff at a 
Seven Oaks divisional days event: to think 
about which students needed their help most, 
and what could be done to support them. 

“That was right around the time we 
were hearing a lot of news about a rash of 
suicides of young gay youth in the U.S., 
and Dan Savage (an American journal-
ist and author) had started the It Gets 
Better Project,” says Kirsten Dozenko, an 
English and Humanities teacher at Garden 
City Collegiate. The movement featured 
YouTube videos from thousands of celebri-
ties and regular people, sending a message 
to LGBTTQ youth that “it gets better” af-
ter high school or later in life. 

“It was a positive message, but I thought, 
we can’t send young people the message that 
they just need to wait until school’s over for 
their lives to get better. It needs to be bet-
ter now,” Dozenko says. “We see more and 

BY SHERRY KANIUGA

SEVEN OAKS MAKES SCHOOLS SAFER FOR LGBTTQ YOUTH

more kids who are out, and they’re coming 
out at younger and younger ages. We just 
want to make sure they all feel perfectly 
safe and comfortable being themselves.” 

She contacted Mann, her former col-
league, who as an openly gay teacher had 
also thought about LGBTTQ students and 
those with LGBTTQ family members as 
needing more support from their schools. 
They met with O’Leary and assistant super-
intendent Lydia Hedrich that same week. 

“We got the feeling that the division was 
ready to move on something like this; they 
were just waiting for someone to do it,” says 
Mann, now the president of the Seven Oaks 
Teachers’ Association and also a member of 
The Manitoba Teachers’ Society provincial 
executive. “When it happens naturally from 
the bottom up, it has greater resonance with 
all the staff; it’s not something we’re being 
told we have to do; it’s something we’re say-
ing we need.” 

Mann and Dozenko invited all staff 

members to an after-school meeting to talk 
about what was already being done in some 
schools, and what else needed to happen. 

“We received a tremendous outpouring 
of support and interest in talking about this 
issue. Just opening up the conversation has 
been a huge change,” says Dozenko. 

Survey says
One impetus for action was the results 

from a recent national study called Every 
Class in Every School, led by research-
ers from the University of Winnipeg and 
University of Manitoba and sponsored by 
Egale Canada Human Rights Trust. The 
study surveyed more than 3,700 students 
across Canada, both LGBTTQ and non-
LGBTTQ. The results showed that almost 
two-thirds of LGBTTQ students felt un-
safe at school, and half said they had been 
verbally or physically harassed. An even 
higher number of all students said they 
heard homophobic phrases, such as “that’s 
so gay,” every single day at school. 

Manny Calisto
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“One of the key statements that came out 
of the study was that all students at school felt 
safer if there was an official policy in place. 
So we knew that was important,” says Mann. 

O’Leary understood that it wasn’t enough 
just to encourage equal treatment for all. 

“Peer relations can be really cruel. You 
have to be direct about it—you can’t just say 
‘Let’s respect everyone,’ you kind of have to 
name it. It doesn’t take a whole lot to raise 
the level of kindness and civility,” he says. 

Mann and Dozenko helped write the 
policy, along with Manny Calisto, vice-
principal at École Belmont School. Calisto 
was teaching at the time at West St. Paul 
School, where he had also been working to 
encourage a respectful environment for all 
students. The trio joined forces to set up the 
Safer Schools Network and to get the divi-
sional leaders and trustees on board with de-
veloping a policy. They invited a Grade 11 
student who was identifying as transgender 
to share her story with the administrative 
team and later to the board. 

“She talked about being in Grade 5 and 
already feeling different, and alienated, and 
not supported. I don’t think there could 
have been anything more impactful than 
that young woman’s story,” says Calisto. 
“From that point on, things just moved 
very quickly. It helped that at Seven Oaks 
we already had a culture of willingness to 
learn how to support LGBTTQ kids.” 

The Safe Learning Environment for 
LGBTTQ Students policy commits the 
division to providing a safe, positive and 
respectful environment to students and 
staff who identify as LGBTTQ or come 
from LGBTTQ families, providing coun-
selling and support, educating staff includ-
ing counsellors, designating individual staff 
members as advocates and safe contacts, and 
offering supportive curricular resources. 

“It’s very clear from the policy that we as 
a division are committed to creating a safe 
environment for LGBTTQ students, re-
gardless of what grade they’re in, that we’re 
committed to having GSAs (Gay-Straight 
Alliances) in our high schools, and that 
we’re committed to educating and train-
ing all our staff to help them get to a place 
where they can be supportive,” says Calisto. 

While some teachers were already work-
ing towards change, the policy makes it 
easier to move forward. Teachers now have 
the tools to address the language they hear 
in the hallways, says Mann.

 “Having the policy is almost like a pro-
tection for teachers—before, they wanted 
to address it but didn’t know if they could; 
now, they know they need to.”

Mann, Dozenko and Calisto all agree that 
the support from division administration, 
especially O’Leary, has been encouraging. 

“There has been and continues to be 
amazing leadership from our superinten-
dents, certainly from our board and from 
all the teachers who are doing things in 
little and big ways in our schools,” says 
Calisto. “Brian is a great champion, not just 
of LGBTTQ youth in our schools, but he’s 
a great champion of kids.” 

Fabric of the school 
All three of Seven Oaks’ high schools—

Garden City Collegiate, Maples Collegiate 
and West Kildonan Collegiate—now 
have fully established GSAs, made up of 
LGBTTQ students, straight student “allies,” 
and staff. Many staff in each of the division’s 
23 schools have taken ally training given by 
the Rainbow Resource Centre, all on school 
time. This included every single school coun-
sellor and physical education teacher. 

“All of the research shows that where 
kids feel the most vulnerable, and are often 
victimized, is in phys ed changerooms and 
in washrooms. A knock on the door from 
the teacher even just to say ‘how’s it going 
in there?’ is often all it takes to temper the 
conduct,” says O’Leary. 

At Garden City, Dozenko says the GSA 
has become part of the fabric of the school. 
While not all LGBTTQ students have 
joined the GSA, the number of straight ally 
students and teachers like herself is encour-
aging, Dozenko says. 

“When we’ve celebrated Pride Week, 
we have lots of visible support. We make 
rainbow ribbons and see tons of kids wear-
ing them all week, sometimes all year on 
their backpacks,” she says. “We’ve noticed 
a marked difference in the kind of casual 
homophobic language in the halls. It does 
still happen, and it’s addressed, but there’s 
more of an understanding.” 

The support from allies is great, Dozenko 
says, but the demographic that still needs to 
step up is straight males.

“There are a lot of straight women who are 
open allies, but we need more straight male 
teachers and youth to come out as open al-
lies and be visible and vocal supporters of 
gay rights. I think that’s really key to send-
ing a powerful message of support.” 

While both Mann and Calisto say the 
school division, its staff and students have 
been nothing but supportive to them as 
openly gay teachers, it was a different story 
back when they were in school, both at 
Maples Collegiate but at separate times. 

“Even if they didn’t know I was gay, peo-
ple thought I was, and every word you can 
imagine was part of my life. You spend years 
inside your head just processing who you 
are, and you can’t talk to anybody about it,” 
Calisto says. “If there was a GSA when I was 
in school, or some group, or a teacher read-
ing a book with a positive portrayal of a gay 
person, it would have made a huge differ-
ence. I would have been a happier person.”

It’s encouraging to Calisto to see how much 
has changed in the division since then—and 
back at his own former high school.

 “The kids at Maples Collegiate were all 
asked to wear a colour of the rainbow, and 
they went into the same gymnasium that 
was a terrifying place to me when I was a 
student there. They arranged themselves 
into a huge rainbow flag in the gym, hun-
dreds of teachers and students, and took a 
photo from the gallery above,” he explains. 
“When I saw that photo, it showed me that 
we’re a long way from where I was in the 
early 80s.”

All in the family
Today, there are not only more students 

and staff who openly identify as LGBTTQ; 
students with same-sex parents are also 
more common. 

“It’s not a question of whether you’ll have 
children in your classroom that have same-
sex parents; you WILL have children in 
your classroom with same-sex parents. Trust 
me, there are more and more of them every 
year,” says Calisto. These students need just 
as much to feel safe from harassment. 

The leaders of the Safer Schools Network 
all feel while they’ve made great progress, 
there is still a way to go in making all stu-
dents feel safe and accepted at school. The 
next step is to advocate for integration into 
Manitoba’s school curriculum, something 
The Manitoba Teachers’ Society is also 
pushing for. 

It’s not a question of 
whether you’ll have children  

in your classroom that  
have same-sex parents;  

you WILL have children  
in your classroom  

with same-sex parents. 
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“We need the curriculum of our schools 
to reflect more of the realities of our fami-
lies: that there are gay students, gay par-
ents, gay aunts and uncles, gay sisters and 
brothers,” says Dozenko. “Education about 
sexual diversity and gender diversity needs 
to start at a young age, just dealing with 
gender roles and stereotypes, and different 
types of families.” 

It’s the example that can be used to start 
teaching younger students—like the Grade 
1 kids shocked only by Mr. Mann’s formerly 
blond hair—about families and people who 
are different. One of the directives that 
came from the Safer Schools Network was 
to provide resources to schools that reflected 
all kids. Each school received a copy of chil-
dren’s book King and King, which tells the 
story of a prince whose mother insists he 
must choose a princess to marry. The prince 
turns up his nose at every princess until one 
visits with her brother. The prince is smit-
ten with the brother, and marries him. 

“Books like that show same-gender at-
traction and love in a very natural way,” 
says Mann, who had already shared the 
book with his students in the past. The val-
ue of another book showing diversity, The 
Great Big Book of Families, was proven last 
year when a kindergarten teacher at École 
Belmont School read it to her class.

“The teacher read the book not because 
of our policy, but because she thought all 
the kids in her class could benefit from it. 
She also knew there was a little girl in her 
class who had two moms,” says Calisto,             
who sat in on the story time. 

“When the teacher got to the part about 
some children having two mommies or two 
daddies, the little girl said ‘That’s like me! 
I have two mommies!’ And sitting there 
watching, seeing the sheer joy on her face, 
I was thinking that’s exactly why I’ve spent 
more of my career doing what I do. Because 
not only did that little girl appear in that 

book, but her classmates looked at her and 
smiled, and it was perfectly comfortable. 
That child felt as included as any other 
child in that classroom.” 

The simple act of making children feel 
included at a young age can make a huge 
difference not just at that moment, but for 
their future, Calisto says. 

“I want that little girl to feel as comfort-
able talking and writing about her family 
when she’s in Grade 5 as she did in that kin-
dergarten class, and I certainly want her to 
feel that way in Grade 8, and in Grade 12. 
I want her to feel that way all the years that 
she’s a part of the Seven Oaks community, 
and to know that there are people who will 
always support her—and it will happen, 
because teachers like that one will make a 
conscious decision to make it happen.” 

It’s not just teachers who are thinking 
of the future, says Calisto—the students 
are too. He says many young people join 
a GSA not just as a place of safety, but also 
because they’re also thinking about the kids 
who will come after them.

“They remember how difficult it was 
when they were 12 or 13, coming to terms 
with who they were, and feeling like they 
were the only person in the world feeling 
that way. For a student in Grade 6, even 
if they can’t tell anybody they’re gay, they’ll 
know that when they get to high school, 
there will be a place there for them.” 

Another way Seven Oaks is showing sup-
port for the Safer Schools Network is by 
embracing further educational opportuni-
ties for staff, beyond local training. Last 
May it sent a group of staff and student 
GSA members to OUTShine, the first-
ever national GSA summit, in Toronto. 
The next OUTShine conference will be in 
Winnipeg in 2015, hosted in part by Seven 
Oaks School Division. 

“The summit was incredibly inspiring. 
I’ve never experienced anything like it,” says 
Dozenko, who attended with LGBTTQ 
and ally students from her school. “All of 
the students felt really safe there and felt 
like they could be themselves. It was a very 
empowering event for them.”

Staff and students also get involved in lo-
cal Pride events outside the school, some-
thing that makes Mann feel, well, proud. 

“At the Manitoba Gay Pride march last 
year, I marched with MTS, but I saw sev-
eral students from Seven Oaks wearing 
t-shirts they had made with their school 
name on it, and they were marching with 
their teachers. I walked over and there was 
our superintendent with them. It’s so em-
powering and encouraging, knowing we 
have permission to support all students,” 
says Mann. 

“When I was a student, I don’t know if I 
would have attended a GSA meeting, but 
knowing that there were people who were 
working on this issue would have meant a lot.” 

GSA group from Seven Oaks at Pride event

“One of the key statements that came out of the study was that 
all students at school felt safer if there was an official policy in 
place. So we knew that was important,” says Mike Mann. 
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Social Justice  
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Social Justice Begins with Me is a 
new resource that addresses issues of 
equity and social justice. It was created 
to help students and teachers develop 
awareness and understanding around 
these issues. The complete kit includes 
lessons and resources designed for 
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*Available on CD for $45

Thinking It Through
The new ETFO comprehensive 
resource, Thinking It Through: Teach-
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learning educators with a single book 
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program. $75

Primarily Play 
Primarily Play: Engaging Primary 
Learners through Play provides 
practical tips and strategies for using 
play-based learning to develop the skills 
and knowledge necessary for children 
to succeed in life, while showing where 
play fits into the primary classroom. $17
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eachers Erin Clarke and Jeff 
Hoeppner say it’s more than 
just Halloween that has near-
ly 30 classes of early years stu-
dents pumped for October. 

It’s the fall launch of #eduphotoaday.
If you’re hearing crickets right now, 

that’s understandable. 
But #eduphotoaday is a familiar 

hashtag to hundreds of kids who par-
ticipate with their peers from every cor-
ner of Manitoba in an Instagram (IG) 
photo challenge developed by Clarke  
(@erinbrie); and Hoeppner (@bluebomber6).

The activity was originally a home-
grown exercise to help provide writing 
prompts to very young writers.

“Some of our early years students des-
perately want to write, but struggle to 
find topics,” says Clarke, a Grade 1 and 
2 teacher at Dr. FWL Hamilton School 
in Winnipeg. “This helps get them jump 
into writing more quickly.”

At the beginning of the month, class-
rooms check the eduphotoaday blog to 
get a list of topics for each day. Last June’s 
list included 1) mine and yours, 3) funny, 
15) messy, 19) happiness, 22) dream and 
28) recycle.

In Clarke’s classroom, she assigns two 
students from her class to discuss and 
shoot a picture with one of the class-
room’s iPod Touches, decide on which fil-
ter to apply, and write a specific caption. 

The pictures are then tagged with 
both #eduphotoadayjune and the day’s 
theme—for example, #happiness—and 
posted to Instagram.

Every day, photos from classrooms all over 
the province flood into the same tag page.

“Teachers can show the pictures other 
classrooms have posted,” says Clarke, “or 
use those as inspiration or prompts for 
their assignments—and many times get 
feedback on their own students’ contri-
butions that day. It’s quite exhilarating.”

“My kids absolutely look forward to 
the new set of hashtags,” says Hoeppner, 
who teaches Grade 3/4 combined class at 
Radisson School, “so I post them up in a 
corner of my board. When we start dis-
cussion around the day’s challenge, hands 
immediately shoot into the air—and the 
ideas just keep coming.”

The daily photo-sharing exercise is 
quickly turning into a useful online net-
work of classrooms—you can see some of 
them on the blog.

“When we started, it was just Jeff and I, 
but other classrooms started to join one 
by one and we find we learn so much 
from each other,” says Clarke.

Hoeppner can’t say enough about the 
students’ creativity.

“At first, their thinking was very sim-
ple. For the ‘funny’ hashtag for example, 
they’d say ‘let’s write the hashtag on a 
piece of paper and draw funny things 
around it’. But they’ve progressed so far 
beyond that. Now I often say to my-
self, ‘that’s perfect, I would have never 
thought of that!’”

As always, safety is a priority when stu-
dents of any age interact online. Participating 
teachers have that covered, too.

“In my classroom, you can take pic-
tures of people, as long as you don’t show 
their faces,” she says. “We also only use 
the first names of our students, if at all—
and students participating in the chal-
lenge must have media releases signed by 
their parents.”

The biggest rewards for the students 
and teachers who participate in the edu-
photoaday challenge? “That’s easy,” says 
Clarke. “It’s the connections. The stu-
dents see how easy it is to connect with 
other kids in different parts of the world.

“Think of it. A simple set of student pic-
tures can become an international gather-
ing place for conversations about ideas and 
creativity. That’s pretty mind-blowing.”

Social Justice  
Begins With Me
Social Justice Begins with Me is a 
new resource that addresses issues of 
equity and social justice. It was created 
to help students and teachers develop 
awareness and understanding around 
these issues. The complete kit includes 
lessons and resources designed for 
early years to grade 8 and includes the 
teacher resource More Than A Play. $65* 
*Available on CD for $45

Thinking It Through
The new ETFO comprehensive 
resource, Thinking It Through: Teach-
ing and Learning in the Kindergarten 
Classroom is designed to provide early 
learning educators with a single book 
that addresses the whole kindergarten 
program. $75

Primarily Play 
Primarily Play: Engaging Primary 
Learners through Play provides 
practical tips and strategies for using 
play-based learning to develop the skills 
and knowledge necessary for children 
to succeed in life, while showing where 
play fits into the primary classroom. $17

Classroom-ready
ETFO Curriculum Resources

To order ETFO publications contact shopETFO: 
Call 1-888-838-3836, email: shopetfo@etfo.org or 
download an order form from etfo.ca/shopetfo.➧
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CHALLENGE 
CLICKS WITH KIDS

BY RAY JOB

Jeff Hoeppner and Erin Clarke
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Speaking of robots
Two professors of organization at Lund 

University in Sweden say organizations 
that hire too many smart people may not 
be very smart.

They say in the Journal of Management 
Studies that having a lot of smart people 
might disrupt workflow because those 
employees tend to overanalyze and make 
repeated suggestions for alternatives.

They concluded that the best team play-
ers are those who carry out their work 
without constantly questioning the pro-
cesses or their bosses. They labeled this 
trait “functional stupidity.”

No doubt the professors too like stu-
dents who make them feel like the smart-
est guys in the room.

t’s amazing sometimes that while 
words are the media’s business, so 
many of those supposedly com-
mitting journalism have little af-
fection for language.

Or, at least, they don’t seem to actually 
ponder the precise meaning of some words.

That could easily be the conclusion 
in the wake of incidents at St. Mary’s 
University in Halifax and the University 
of British Columbia where students 
chants advocated what most in the media 
called “underage, non-consensual sex.”
•	The Globe and Mail: “endorsing non-

consensual sex”, “celebrating non-con-
sensual sex with underage girls”.

•	CBC: “sex chant”, “chant about under-
age non-consensual sex”, “underage, 
non-consensual sex”.

•	CTV: “non-consensual sex with under-
age girls”.

•	 Toronto Sun: “chant about underage sex”.
•	Halifax Chronicle Herald: “condon-

ing non-consensual sex with underage 
girls”, “sexist chant”.

•	Toronto Star: “frosh week sexist chants”.
Even after Rehtaeh Parsons, high-pro-

file attacks in India, Steubenville Ohio 
and Vanderbilt University, the media still 
tiptoes around, seemingly doing all they 

Buy ink, get a printer free!
The website DataGenetics took a look at those ink 

cartridges for printers and discovered what’s inside is 
among the most expensive liquids on earth. On a per-
gallon basis, customers pay about $3,384 a gallon. It was more than $1,000 a gallon more expensive than blood, but still $30,000 
cheaper per gallon than Chanel No. 5.

can to avoid saying what these morons 
were actually chanting.

They were advocating the rape of teen-
age girls.

It didn’t matter what words the students 
used. Of course they used other terms be-
cause they sound so much more gentile. 
Had they chanted about raping young 
girls, even some of these clowns might 
have found that a little too disturbing.

But whatever words they used is no 
excuse for the media to copy them, ba-
sically downplaying the implications by 
describing the chorus as a “sexist chant” 
or “sex chant” or even advocating “non-
consensual sex.”

This wasn’t about sex. It was about 
sexual violence. It was about rape, with 
all the ugliness that word contains. Non-
consensual sex is rape. Sex with a minor is 
rape. How do the people writing the sto-
ries and headlines (and always looking for 
the shortest way to say something) miss 
those basic facts?

In Canada, we generally avoid using 
the word rape in the context of criminal 
cases since laws were changed to include 
the act of rape in with all forms of sexual 
assault. That doesn’t mean, however, that 
the word doesn’t still have meaning out-
side the court docket.

Visit the fictional home of . . . 

Parks Canada has reversed a deci-

sion to cut the hours of the Green 

Gables Heritage Site in Prince 

Edward Island this fall.

The site is the fictional residence of 

Anne of Green Gables, once the home 

of the aunt and uncle of author Lucy 

Maude Montgomery.
No word on what’s to happen 

to the island’s other fictional 

residence: Senator Mike 
Duffy’s cottage.

BY GEORGE STEPHENSON
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Some in the media seemed to grasp that 
about a week later as the words rape and 
sexual assault started to be used in stories 
about the chants.

But not all.
A week after the St. Mary’s University 

story broke and a day after the disclo-
sure of the same chant at the University 
of British Columbia, the Manitoba af-
ternoon CBC radio program did a com-
plete interview on the issue without ever 
venturing beyond the words the students 
themselves used. This is the same CBC 
that introduced one newscast on the 
chants with the words “shocking” and 
“unbelievable.”

Even the UBC student newspaper, the 
Ubyssey, while using the term rape cheer 
in a headline, actually put it in quotes as if 
it were somehow conditional.

 It may seem like a small thing, but, as all 
teachers know, the words we use have im-

pact. Obviously not all of those students 
chanting support the rape of young girls, 
but that is what they were saying whether 
they stopped to think about it or not. It is 
yet another way that the unacceptable, be-
comes acceptable. It’s all just good fun… 
until someone loses a daughter.

Perhaps none of these students are po-
tential rapists, but these incidents add to 
the evidence that we do not take sexual 
assault, rape or otherwise, or the treat-
ment of women seriously. And when we 
don’t, the problem only gets bigger.

Statistics Canada has reported that four 
out of five female undergraduates on 
Canadian campuses are victims of vio-
lence in dating relationships.

One study found 20 per cent of male 
students agreed that forced sex is accept-
able if someone spends money on a date, 

is stoned or drunk, or has been dating 
someone for a long time.

According to the University of Alberta 
report more than 80 per cent of rapes that 
occur on university and college campuses 
are committed by someone the victim 
knows. Many of them happen in the first 
eight weeks of classes.

A StatsCan survey in 2009 found 70 
per cent of the self-reported sexual as-
saults were against women and nearly half 
of all self-reported sexual assaults were 
against young people between the ages of 
15 to 24.

It also found only six per cent of sexual 
assaults are reported to police.

Maybe the media should find some 
words to chant about that.

“ n o n - c o n s e n s u a l  s e x ”

An Arkansas 
state senator ad-

vocating the arming 
of teachers accidently 

shot a teacher during a training session.
Jeremy Hutchinson participated in an “ac-

tive shooter” drill, using rubber bullets, when he 
plugged a teacher who was confronting a “bad guy.”
The senator said later he discovered “how little I 

knew about school safety.”

RoboCook:  
Hamburger loading, please wait 

As the struggle for a living wage by 
fast food workers continues, a right 
wing think tank has published an 
ad suggesting a rise in the mini-
mum wage would result in those 
workers being replaced by robots.

“Faced with a $15 wage man-
date, restaurants have to reduce 
the cost of service. That means few-
er entry-level jobs and more 
automated alternatives.”

The ad, run in the Wall 
Street Journal, is head-
lined: “Why robots 
could soon replace 
fast food workers 
demanding a high-
er minimum wage.”

BIG 
surprise
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wayne Green has spent 
countless hours in a class-
room and on a hockey 
rink, so it only makes sense 
the two would blend to-

gether in his current occupation.
“A school is like a big team, and if 

you can create that team atmosphere in 
a school, for your kids in a classroom, 
I think that—beyond the academics—
is where kids are really going to learn 
some valuable life skills. That’s in my 
role now; different, but very similar.”

Building a team culture in all areas 
of life, whether it’s in school or in the 
corporate philanthropy world, is fa-
miliar practice for Green—the former 
teacher turned executive director of the 
Winnipeg Jets True North Foundation, 
the charitable arm of the NHL enterprise.

He’s been on this path for 20 years now.
From St. James Collegiate to the 

University of Manitoba, where he played 
five seasons on the Bisons blue-line, the 
39-year-old spent 12 years in the St. 
James School Division, teaching for nine 
years at George Waters Middle School 
before moving on to vice-principal at 
Hedges Middle School for three more.

During his time at George Waters, 
Green continued to instruct outside the 
classroom. In partnership with Hockey 
Canada, he started a hockey school, 
the St. James Academy, and through 
that met a fellow rink rat named Mark 

Chipman at the MTS IcePlex one day. 
The two got to talking about a Manitoba 
Moose hockey academy (the ‘Lil Moose 
Hockey Program), the logistics involved 
with working together with schools and 
possible directions to take the initiative. 

From there, the connection was forged.
Green loved working with children in 

the “underserved population”—those 
families who maybe couldn’t afford to 
put their boys in hockey or maybe strug-
gled to find the time because the parents 
were working two jobs. Chipman had 
the same intentions, too, and when the 
Atlanta Thrashers became the Winnipeg 
Jets in May 2011, Green received a job 
offer from the newest NHL team owner.

“I was able to build something that 
could serve that purpose, and that was 
very important to me,” he said. “To do 
that on a bigger stage and have owner-
ship of it, it was appealing.”

Bigger stage and bigger learning curve 
for Green. 

He had to immerse himself in the world 
of charitable purpose. He had to figure 
out how the relationships worked and 
how to communicate the foundation’s 
mission to the corporate community. 

“I was no different than a young teach-
er trying to figure out how to get through 
to a difficult student or trying to think 
of ways to get that one family to come 
into their child’s education,” he said.

The WJHA, one of several positive 
projects at the foundation, started with 
150 children in 2011. This season, the 
academy will register approximately 540 
students (Grade 2–10), each on the ice 
for an hour a week for 30 weeks. The 
students get everything they need to 
learn and enjoy the game (equipment, 
instruction, a meal). On top of that, 
300 of those children will continue 
the relationship through a foundation-
sponsored after-school program. 

In three years, the hope is to register 
1,200 students for the academy.

The goal is to not develop the next 
Andrew Ladd or Zach Bogosian, Green 
points out, but rather to keep children 
engaged in sport and the world around 
them, with the hope of increasing the 
high school graduation rate and sending 
more students into post-secondary edu-
cation paths. 

The one drawback in all this for Green 
is admittedly a selfish one: as an admin-
istrator, he’s not on the ice with the chil-
dren as much as he would like to be. His 
teaching roots run quite deep.

 “I miss the interaction with the kids. 
That was my motivation to start camps, 
was to get that opportunity to give back 
to them. I was given so much from my 
teachers in the past—to have the oppor-
tunity to throw it back to students was 
a blessing.

“I guess in a way, it still is a blessing.”

BY ADAM WAZNY

From the front line to the blue line
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